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Abstract
Research has shown that students who feel a sense of belonging or personal
connectedness in school have higher academic achievement. This project is to help my school
Westfield Preparatory High School with its attendance issues. Since COVID, we have struggled
to make daily attendance, so I chose this research project to give me better insight based on the
issues staff and students gave for chronic absenteeism. I created an in-service for teachers to let
them know how important teacher-student relationships are. During this in-service, I will present
my research to teachers and present an academic coaching program where teachers will have a
group of students who will lean on them for academic support throughout high school. This will
be done with the hopes of reducing student absences by 10%.
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Chapter One: Introduction
Problem Statement
Ideally, students would miss no school particularly because regular attendance
contributes to higher levels of achievement academically (Lu & Cutumisu, 2022). However, this
is not the case. According to Freeman et al. (2019), high school students are missing 15 or more
days of school, causing lower academic achievement. Although many factors contribute to
chronic absenteeism this project focuses on the following three: (1) students not understanding
the importance of education and school attendance, (2) COVID-19, and (3) school climate.
Dailey et al. (2020) observed that the existence of a culture of learning in students’ homes
may determine how students feel about school. Mallett (2015) added that if parental attitudes
toward education do not express how important education is, their children are more likely to
take on a similar attitude toward education and attendance. Portman and Williams (2014)
concluded that parents may not be as involved in students’ attendance due to their work
schedules, health issues, or transportation issues. Further complicating the problem, Mallett
added that older adolescents are capable of adult cognitive capacities such as not attending
school, but they are still incapable of understanding the ramifications of that decision due to a
lack of experience.
Another contributing factor has been COVID-19. Antoni (2021) noted that the change in
learning structures due to COVID-19 altered the level of support students received increasing
absenteeism. During distance learning due to COVID-19, Antoni concluded that students who
were disengaged did not attend school causing a significant loss of instructional time. Antoni
also reported that as we proceed into the second school year of COVID-19 attendance has not
improved and continues to present a threat to students dropping out.
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Dailey et al. (2021) highlighted that another contributing factor to student absence is the
unwelcoming school climate. Hamlin (2021) reported that the school climate consists of things
such as school safety, academic equity, and school connection that attribute to student success at
school. “Quality interpersonal relationships may produce positive developmental assets that
provide a buffer against risk factors that cause absenteeism while relationships characterized by
trust, respect, and fairness among staff, teachers, and students may generate social capital,
positive social norms, and emotional support systems that help to reduce school avoidance”
(Hamlin, 2021, p. 319).
Importance and Rationale of the Project
As observed by Lu and Cutumisu (2022), high rates of absenteeism are directly correlated
with lower academic achievement in all grade levels. McNeal (1995) noted at the end of the last
century that lower achievers, racial minorities, working students, students from a single-family
household, and students of lower socioeconomic status are twice as likely to drop out of school
than their peers. A high school dropout is more likely to face employment problems, lower
health literacy, higher rates of illness, and earlier death compared to those who complete high
school (Slade & Griffith, 2013).
This represents over 70% of the students in my building, indicating the need for
attendance intervention services. Students who attend class regularly have a better understanding
of class materials which increases their chances of academic success. Similarly, students who
have higher rates of absences have lower academic achievement (Freeman, 2018). Many factors
contribute to dropping out years of withdrawal and disengagement, but the early indicator is
chronic absenteeism (Freeman). Other early warning signs are students who are detached from
their peers or felt unsafe in the classroom eventually leads to chronic absence (Bakersville,
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2021). The average high school attendance policy is punitive and causes a greater disruption
between the student and their learning environment (Freeman, 2018). The punishment for being
tardy or absent is an out-of-school suspension or in-school suspension further perpetuating low
academic achievement (Bakersville, 2021). According to Williams (2022), once the alienation
happens with school policy, staff labeling, and peer bullying student absences increase, and then
instead of intervention the school reports to the state’s truancy officers. Williams noted that
truancy was initially a necessary law to prevent child labor, now it is used to ignore the
underlying issues of absence and jump straight to prosecuting parents). Williams concluded that
once students are in high school, they are twice as likely to cut class not fully understanding the
consequences.
Background of the Project
Attendance has been an issue for many years. Many scholars have directly correlated
absences with learning loss and a higher likelihood of dropping out. Hamlin (2021) found that
fostering a positive school climate promotes student attendance. According to Daily et al. (2020),
in both middle and high school analyses, school climate and school satisfaction reduced the
likelihood of skipping school. Daily et al. also found that a positive school climate helped reduce
school absenteeism as well as student mental health. Hamlin described school climate as beliefs,
interactions, relationships, and organizational features that shape the experience of school life.
As reported by Daily et al., school climate and school satisfaction are directly associated with
higher grades. Daily et al. observed that school climate consists of three subcategories: (1)
safety, (2) interpersonal connections, and (3) academic equity. Each of these subcategories is
described below.
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Hamlin (2021) noted that schools, where students feel safe from violence, bullying, and
harassment, boost regular attendance. “A hostile school climate is defined as one in which
students experience disruptive, physically and or psychologically abusive situations that may
directly or indirectly interfere with or draw attention away from the learning environment
resulting in a school climate that can negatively affect student engagement and performance in
school" (Lleras, 2008, p. 106). Hamlin added that when students feel safe in school their
absences are predicted to decrease from 13 to 11 days.
According to Hamlin (2021), personal connectedness refers to students feeling welcomed
in the school environment by both teachers and peers. Hamlin noted that having positive
relationships with school staff creates a buffer for illness-related and other types of absences.
Dailey et al. (2020) wrote that “Additionally, research suggests that when students are engaged
in a positive school climate, such as having good relationships with teachers and peers, they are
less likely to choose delinquent or deviant behaviors both inside and outside of school” (p. 684).
Dailey et al. concluded that students forming strong relationships at school with teachers and
peers has proven to decrease absences and increase academic achievement.
Hamlin (2021) observed that academic equity is displayed by having course offerings,
programming, and policies that allow everyone to be treated fairly and obtain the same type of
academic success. This author reported that when students feel that they are treated fairly and
represented properly through policies and programming their absences are predicted to decrease
from 13 to 10 days. Dailey et al. (2020) added that reducing education disparities that are likely
to persist into adulthood allows students to feel accomplished and improves student attendance.
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Statement of Purpose
The purpose of this project is to create an in-service to discuss ways to improve the
school climate to decrease student absences at Westfield Preparatory High School. I will use this
research to inform my conversation on reforming school policies, creating strong positive
relationships between students and teachers, expanding access to Early Middle College, creating
peer-to-peer mentorships, and adding other equitable programs. I plan to let the faculty know that
introducing and improving these things will likely increase attendance, ultimately increasing
student achievement.
Many high school students are at a credit deficit from the severe learning loss due to
virtual learning during the COVID-19 quarantine. As we proceed into the second school year of
COVID-19 attendance has not improved and continues to present a threat to students dropping
out (Antoni, 2021). The need for an intervention to address issues of attendance could mean the
difference between graduating or dropping out for many students. This project is expected to
allow me to take a deep dive into the literature and bring forward viable solutions and reforms to
increase attendance within the building helping my school meet its 2022-2023 school year
attendance goals.
Objectives of the Project
I have several objectives for this project. The main objective of this project is to increase
academic achievement by improving attendance by providing a safe school environment. An
environment free from bullying, harassment, and violence will decrease student absences from
13 to 11 days (Hamlin, 2021).
The second objective is to foster an environment where the student feels personally
connected to the school environment to increase attendance. Being a kid is tough students deal
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with a number of outside stressors from childhood poverty, social injustice, and environmental
influences. We have no way to control those outside stressors, but we can make an effort to help
the student foster a personal connection to the learning environment. We can do this by helping
the student build positive peer relationships as well as relationships with the staff. Having strong
relationships at school decreases absences (Dailey et al., 2020).
The final objective is to improve academic equity. Students deserve to learn in an
environment where content and programming are tailored to their cultural, social, and emotional
needs. The more relatable the content the more likely a student is to attend that class and look
forward to the content. Students who feel that their education is tailored to their needs, and they
are properly represented in programming and course offerings are less likely to be absent (Dailey
et al., 2020).
To achieve these objectives a few things, need to happen. Before the start of the school
year, I plan to present the findings of my research with best practices to the administrative team
and teachers in an in-service. It is here that I will introduce teachers to academic coaching. This
is intended to help teachers to understand how important their role is in improving school-wide
attendance. It is that teachers will learn of the role they will play in the collaborative efforts to
increase attendance and promote a positive school environment. Through these relationships,
teachers are expected to learn how to refer students who need individual attendance intervention.
I am also planning to do a meet and greet with all students and parents to get a feel for their
confidence level going into the school year and find any interests or apprehensions they have.
This should allow me to do early interventions with the students and find proper programming
and academic coaching for their needs. I intend to start the year out with a collaborative plan for
combating chronic absenteeism.
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Definition of Terms
Academic Equity: Fair treatment and accomplishments in school (Dailey et al., 2020).
Chronic Absenteeism: Absent 15 or more days (Dailey et al., 2020).
Interpersonal connections: Relationships between school students and staff (Hamlin,
2021).
School climate: Beliefs, interactions, relationships, and organizational features that
shape the experience of school life (Hamlin, 2021).
School safety: Admiration and compliance to school rules (Portman, 2014).
Truancy: Staying away from school without reason (Bakersville,2021).
Scope of the Project
This project addresses certain strategies that have been used in many studies on
improving attendance. Additionally, it is expected to provide data from well-renowned
researchers on how to improve attendance. This project introduces an academic coaching
program where teachers are assigned a group of students to get to know and check in with
academically throughout the school year. This teacher will serve as a parent’s first point of
contact in the building, and the teacher will be given guidance on how to manage the issues or to
whom to refer them. It is intended that this program will address the issue of students not feeling
a connection to their school environment and boost attendance by ten percent. This project is not
expected to yield any new research on attendance. Although my administration has agreed to
allow me to introduce this program and data at the new teacher training 2022/2023 it does not
mean that teachers will adopt the program as is or adhere to the guidance of the authors.
The important part of this is getting buy-in from all stakeholders. I would encourage
teachers to give their all in their academic coaching role by helping them to see how beneficial it
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will be to their students. Eventually, I hope the relationships that they build with the students that
they no longer see it as an additional task but rather something that they look forward to with
their students. The biggest reward for both the students and the teachers will be the success of
their students once they realize that they have a positive relationship to always fall back on. One
incentive that I can control is issuing the teachers hi-five points these can be rewarded and used
to encourage teachers to adhere to the academic coaching guidelines. At National Heritage
Academies we have an award system where points can be redeemed in a system called achievers
on household items, technology, and gift cards. If the teachers keep their weekly logs up to date
and their students show improvement in attendance, a certain lump sum could be issued weekly
or at the end of the semester. The incentives for the student in each academic coaching group
with the least absences will receive a Chromebook.
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Chapter Two Literature Review
Introduction
High school students are missing 15 or more days of school, causing lower academic
achievement. Attendance has been an issue in schools long before there were laws to regulate it.
Chronically absent students fall into three subcategories: (1) student factors, (2) school factors,
and (3) family/community factors. Student factors include poor relationships with staff and
students, low self-motivation, and low academic achievement. School factors contributing to
chronic absenteeism are attendance policies that are inconsistent and ineffective, unsafe school
environment, poor student-teacher relationships, poor school climate, and schools not keeping
parents in the loop of student behaviors and absences. Family and community factors include
lack of family support, violence surrounding the home and school, family attitude towards
school, and financial barriers that prevent students from having transportation or parents from
having affordable childcare for non-school age children.
Given that there are so many contributing factors to a student’s chronic absence. We need
to focus on a collaborative effort between community, family, and school, which is why the plan
of this project is to present an intervention that tackles most of these factors. In an effort to find
and create proper interventions on the subject a review of literature is required. This chapter
procedes with a discussion of the theoretical foundation of this project. Following that an
evaluation of the literature used to support this project’s rationale is provided. This evaluation
includes consideration of the ways in which regular attendance promotes academic achievement
and consideration of the ways found to decrease absenteeism. Next, a summary of the research
including key findings is included followed by a conclusion that connects this chapter to the
content provided in the following chapter.
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Theory/Rationale
According to the Department of Education, 7.5 million students are chronically absent
each year (Van Eck et al., 2016). Being a school counselor means constantly advocating for the
best interest of your students. In this case that would include using the counseling program to
spread awareness of the key factors that cause chronic absenteeism and develop interventions to
help improve those factors. The ASCA national model guides school counselors in the
development of comprehensive school counseling programs that result in improved student
achievement, attendance, and discipline (ASCA, 2012). Following these ASCA guidelines and
the following theories will help deliver the proper intervention to close the achievement gaps
associated with attendance. Each student is different there will be no streamlined approach to
assisting them. Due to this, I chose two theoretical approaches that can help assist students
whose barriers to attendance may be different. These are the whole child approach and the
developmental systems theory.
Whole Child Approach
If decisions about education policy and practice started by asking what works for the
child, how would resources - time, space, and human - be arrayed to ensure each child’s success?
If the student were truly at the center of the system, what could we achieve (Slade & Griffith,
2013)? The whole child approach focuses on the whole child with emphasis on social-emotional
and mental well-being to promote cognitive development (Slade & Griffith, 2013). The whole
child approach offers a new way to look at school by focusing on things that serve the student
academically, socially, and emotionally. The whole child approach proposes that mental health
be integrated into the school climate. Literature has already established that a positive school
climate is directly correlated with boosted attendance and academic achievement (Slade &
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Griffith, 2013). A child who is not “healthy” is likely not to attend school or attend and not be
able to concentrate (Slade & Griffith, 2013). “Social, emotional, and mental health are more
often being viewed as essential to establishing well-being and in conjunction with physical
health are critical components in maximizing both educational outcomes and personal
development” (Slade & Griffith, 2013, p. 28). By allowing this integration we cater to the
student needs on a deeper level encouraging them to attend and participate in school daily.
The Whole Child Approach uses Maslow’s hierarchy of needs to promote a sound
approach to helping students. This hierarchy consists of five levels self-actualization, esteem,
lobe and belonging, safety needs, and physiological needs. It was outlined in this hierarchy that
when students' basic physiological and psychological needs are met, they are more likely to be
engaged in school and succeed academically (Slade & Griffith, 2013). It is important to note that
all levels of this hierarchy do not need to be satisfied to see change (Mcleod, 2020). However,
with each level satisfied the chances of academic success increase (Mcleod, 2020) Students who
are not met with these basic needs are less motivated, more alienated, and less likely to succeed
in school. Using the whole child approach will promote personal connectedness to the school
environment as well as satisfy the need of the students to feel safe promoting academic
achievement.
Social Control/Bond Theory
Social control theory is a criminal justice theory that proposes that an individual’s social
bonds with society either encourage or prevent them from engaging in deviant behavior (Wu et
al., 2021). It also views mischievous behavior as a rite of passage. Students will make mistakes
whether it be from learned behavior or just general discovery or fulfillment of their self-interest.
No policy will ever make a student abide by them. It is up to the school to get buy-in from the
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students. If staff created bonds with students where students care what their opinions are they are
more likely to make positive decisions Students will be less like to participate in behaviors that
they know their role models do not approve of (Wu et al, 2021). Social control also allows for
stakeholders in the environment to teach students that they are committed to their success this
will encourage the students to commit as well. Students who are motivated to achieve and
surrounded by other students achieving will be encouraged to achieve. Helping students to create
positive social bonds in school gives another attachment to school encouraging students to
attend.
Research/Evaluation
For the purposes of research and evaluation, this review focuses on three categories that
contribute to chronic absenteeism. Things that prevent students from coming to school like
chronic illness or caring for younger siblings. Then there are factors that push students away
from school like bullying or unsafe school conditions. Finally, there are things that pull students
away from the environment which typically consists of opportunities not offered within their
school or district (Freeman et al., 2018). Educators have little control over the things that prevent
students from coming to school and pull students out of school.
Education has not had a facelift in over a century. Society is moving at lightning speed
requiring students to evaluate massive amounts of information, solve complex problems, and
information is literally at your fingertips. However, education remains the same requiring
students to commit to the same structures of reading writing, and arithmetic from over a century
ago. Counselors do not have the ability to overturn an entire education system. Therefore, the
focus of this literature review is on those things that school personnel have control over
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including various factors that contribute to pushing students away from the educational
environment.
High rates of absenteeism are an early warning sign for dropping out of school by
twelfth grade. Students have many social influences outside of school that may affect their
academic achievement which includes social support and home and neighborhood stressors.
These factors affect students’ attendance. The more days of school a student is absent the more
content they miss and the further they fall behind. Making it highly unlikely to catch up. The
students will start with minor classroom disruptions and eventually becomes truant and possibly
drop out. Students in high school are twice as likely to skip class not understanding the
ramifications of missing lessons. Students who drop out of school face issues with future
employment causing them to be more likely to need government assistance for housing
healthcare and food (Antoni, 2021). This could create a cycle of child poverty and future high
school dropouts. Emphasis should be placed on teaching students the importance of attendance.
Academic achievement is strongly correlated with attendance. Therefore, it is important to create
an environment that the student wants to be a part of.
School Climate
Researchers recognize the importance of the school climate to K-12 students (Thapa et
al., 2013). School climate can be influential to students in either a negative or positive way. A
positive school climate can support the development of the students in academic achievement as
well as social-emotional. School climate is a collaborative effort between the students and staff
(Minor, 2017). Improving the school climate can function as a buffer against the negative effects
of poverty or social distress that take place before the students enter the building. Additionally
improving school climate deters students from participating in mischief decreasing the likelihood
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of out-of-school suspension and increasing student attendance and academic achievement
simultaneously.
Students want to be a part of an environment where there is equity and fairness in
policies, collaborative decision-making with administration, and where they feel motivated
amongst other things. One of the ASCA student standards that counselors are tasked with
helping students see is belief in the development of their whole self, including a healthy balance
of mental, social, and well-being. This makes the school climate extremely important.
Academic achievement is strongly correlated with student success. Research shows that
students cite not liking school as a reason for dropping out (Van Eck et al., 2017). Students who
dislike school do not feel a part of the environment. Individuals who do not feel welcomed or
wanted and this is what causes them to detach from the environment completely. Therefore, the
goal is to create an environment where students want to be as a means to deter dropping out and
truancy.
In a mixed-method design study, Hamlin (2021) surveyed 570,945 students in grades 612 Students who felt that their school climate was safe and academically engaged were related to
fewer chronic absences and overall absences. Additionally at a school-wide level students who
perceive their school as a safe space have fewer absences. However, Hamlin noted that when
students rate school safety, personal connectedness, and academic engagement low chronic
absences and total absences are increased. The limitations of this study were that all students
were not surveyed. The non-respondent students were mostly those with 38 or more absences. It
would have been important to hear from these students how much the school climate influenced
those absences.
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Dailey (2021) used a clustered sample research design method of 7470 high school
students. Teachers administered surveys under the supervision of a school contact agent to
ensure confidentiality. All students were able to participate in the study on a voluntary basis.
Answers to the survey could be given in full or in part by students, and 15% of high school
students related their absences between 1-7 days of 30 days to skipping school. In the high
school analyses, school climate reduced the likelihood of skipping school. In contrast, student
engagement and school satisfaction did not influence absences associated with illness, but
student-teacher relationships and order and safety did. Limitations of this study included the
parent involvement which might have led students to be less honest about the reasoning for their
absences when the parents know of it. Also, the school contact agent might have influenced
students responses, although it was indicated that the surveys were to be kept confidential. If this
was not explained clearly to the students, the students could have been intimidated to answer
falsely or not at all. In addition to that, because of the optional participation in the study 236
surveys were dismissed because they were incomplete.
Overall, these studies display a positive correlation between school climate and
absences. There is not on a specific route for creating and promoting a positive school climate.
The first step would be to measure the school climate by surveying both teachers and students.
Once you have the results it is important to focus on the areas which are low for both teachers
and students. The demographic of students is important to consider when improving the school
climate. Dailey (2021) suggested that collaborating with all stakeholders to improve the school
climate is most effective. Developing a school improvement team to include staff, parents, and
mental health professionals in the building to institute change in the building. Making a
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conscious effort to improve the school climate and make the learning environment one where
students want to show up and be a part of the learning environment daily.
Personal Relationships
Students who develop positive social bonds are more likely to perform well
academically. Students who feel personally connected to their school environment are more
likely to want to attend school. This can be done by ensuring that all students are accurately
represented in the curriculum and programming. Another way to create a personal connection for
students is to create positive relationships with teachers and their peers. Students learn from
teachers they like. Students also are more likely to attend the classes of the teachers they like.
Creating a space where students know they can depend on their teachers to treat them fairly and
move in their best interest will increase attendance. When teachers are close with their students,
they have the opportunity to discover what is happening in a student’s life on a more personal
level discovering possible deterrence from attending class.
A survey of 1000 first-year college students done by Ullah et al. (2007) revealed that
students with positive relationships with faculty members had higher academic achievement than
those who reported not having positive relationships with their professors. This study also
revealed that positive peer relationships benefit female students more than male students.
However, having this positive peer relationship influences their overall academic achievement.
The limitations of this study were that it was performed only at one university with a majority of
white students. Nonetheless, the data clearly states the importance of positive student
relationships.
Coyle et al. (2022) surveyed 310 ninth-grade students from eight New York high schools.
Students who received free or reduced lunch made up 84% of the population. The study found
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that students who had positive teacher and student relationships viewed their school environment
as safe and equitable. Even when the students had only positive relationships with either teachers
or students, they still saw the school environment as a safe and equitable place to learn. However
academic achievement and attendance were strongly correlated with positive teacher-student
relationships.
The research confirms that teacher-student relationships are important to students’
academic success and attendance. It will benefit the entire school from administration to students
to foster positive teacher-student relationships The research also states that despite students
facing outside social economic status barriers personal connectedness encourages students to
attend and put forth the effort to achieve (Coyle et al., 2022).
Truancy
Truancy is defined as the act of staying away from school without reason (Zhang, 2004).
Truancy laws were created to prevent child labor by requiring students to be in school. Today
truancy is instead feeding students to prisons for missing school. These laws disproportionately
affect students of lower social-economic status because they do not have the resources to combat
the things that cause their chronic absences that lead to truancy such as transportation issues or
childcare for younger siblings. This applies to the fines placed on parents and students for
truancy they are less likely to be able to afford the fines therefore they are placed in jail for
nonpayment. Furthering the gap between the classroom and the student. Introducing students to
prison.
Bakersville (2021) conducted a study of 13 students ages 13-18 from three different
schools and an activity center. They focused a great deal of time on earning the student’s trust to
encourage open and honest answers. The students were interviewed and given a questionnaire
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the researchers focused on their descriptions and their own definitions of what truancy is and
why they started to miss class, to begin with. The findings displayed that the student’s reasons
for skipping began right in the classroom. Students feeling detached from their teachers, peers,
and environment gave them reasons to cut certain classes or just not show up at all. Students
described showing up and not participating at all in class and no one attempted to find out why.
Also when they were bullied no one stepped in to help them make them feel unsafe in their
environment causing them to cut class. Eventually, the students missed more days and enough
content that they felt overwhelmed and unable to catch up so they opted to continue skipping.
The limitations of this research were that they only focused on asking questions about the school
environment and not the home environment which could also have influenced their truancy.
Fallis and Opotow (2003) conducted a study of two large urban public schools with a
dropout rate of 22% or above. During the recorded focus groups, the students spoke openly of
how their school was actively pushing them out using bureaucratic practices and not respecting
the student’s contributions. Students described their classes as unengaging and not helpful for the
futures they planned to have. Students state that when classes are unengaging, they don’t show
up because they are not learning anything, so they do what feels productive or fun to them. The
limitation of this study is that every student’s reasoning for skipping may be different in addition
to having open forum students’ answers may be influenced by the other student’s reasons given.
Truancy begins in the classroom with students feeling alienated from their environment
and not feeling like their teachers care if they show up academically or physically (Bakersville,
2021). For over thirty years school districts across America have attempted to reconcile the
issues that cause truancy and very seldomly do they research the pushout happening in the school
by operating under school climates that are not conducive or a reflection of all students, allowing
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or not monitoring bullying, and not encouraging or facilitating positive relationships between
students and staff.
Attendance policies contribute to truancy. Students are being turned away from
education for being tardy or absent. Across the nation, counter-productive policies place students
on out-of-school suspension for being tardy to multiple classes in a day or for being absent so
many times a week. Placing them at risk of being arrested by school resource officers when they
do show up on the school campus. Truancy laws completely disregard the whole child approach.
With all the research proving that students are most successful academically when they are in
class and learning. How can we justify sending them away from the classroom and into prison?
How can we expect them to not be afraid to show up to school after missing so many days
knowing the consequence is either them or their parents being arrested? How can we build a
social bond with the students when we are not moving collectively with their best interests at
heart?
Summary
As attendance issues continue to be a rising issue for students across the world it is
necessary to develop attendance interventions that do not include punishment for being absent
(Mallet, 2015). All research suggests that students who attend school regularly have higher
academic achievement than those who do not (Lu, 2022). In efforts to improve school attendance
and academic achievement, we have examined the following.
School climate is one of the most significant things that either encourages or discourages
students from attending school. Being a part of an environment where you are accurately
represented in curriculum and programming encourages students to not only show up but to
participate in class (Zyromski et al., 2022). Bakersville (2021) stated that staff attitudes and how
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they treat students contribute to student isolation which contributes to students skipping their
class or school in general. When students feel that their teachers do not care they do not show up
and do not perform well.
Personal relationships are an important key to students attending school. Teachers having
positive interactions with students need to occur in both a formal and informal way for maximum
efficiency (Hallinan, 2008). Once this relationship is established teachers have a better chance of
motivating the students to be academically successful as well as improving their attendance
(Kearny, 2020). By demonstrating their interest in both the student and their academic success
they are empowering students to feel seen, heard, and safe in their environment; therefore,
encouraging them to show up for themselves physically and academically.
Truancy is seen as a crime instead of a cry for help. Instead of collaborating with the
community in efforts to create meaningful intervention and get students back in their seats states
bring charges against students and their families which include hefty fines. Prosecuting parents
does not have any long-term effects on truancy (Zhang, 2004).
With this research in hand, we have the ability to change things in the school
environment to positively affect students and their attendance. By touching base with all
stakeholders, we come into this attendance crisis with a great deal of information on what needs
to be changed and what can be successful in transforming the learning environment to one that is
safe and nurturing enough for students to want to attend.
Conclusion
There has been a lot of research on the subject of attendance. Throughout my review of
the literature, I was able to consistently across all research notice that the same factors cause
attendance issues all over the world. As I stated before there are only so many of these factors
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that we as educators have the ability to change. Attendance policies should be at the top of this
list. The last thing that we should be doing is levying fines against students and their families for
truancy. In the society that we live in today, we should not be directing resources to arrest
anyone for attendance. Furthermore, if we want students to feel safe in their school environment,
they should know that their administrators aren’t sticking Child Protective Services or the local
police force on them for things that a more than likely not in their control. We need to do away
with punitive tardiness and attendance policy as they are counterproductive and obviously not a
great deterrent for attendance issues.
Instead, we should lead with concern and in a way to help students realize that we are on
their team and in full support of them succeeding. Consistently the research points out that
students who feel a personal connection to their school environment are more likely to show up
and participate in it. Measuring and altering the school climate to benefit both the teachers and
the students will create harmony and a safe haven for both. Teachers that know that they are
appreciated for the work they contribute to the school and have the resources to help students
succeed will work extremely hard to help their students. Students that know that their teachers
care about them and their well-being outside of the classroom are more likely to succeed
academically. When the school’s climate exudes excellence and moves in the best interest of the
students it eliminates tons of barriers to the classroom.
Personal connections are both needed and valued by students. Especially for high
schoolers at a time when they have more control over their education than ever. Students gain
more independence, begin to work, and have social interests outside of school. Due to this it only
takes one unpleasant experience in school to begin skipping class. One uneasy relationship
between a teacher and student or even peer to peer can discourage a student from attending
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school altogether. Making a conscious effort to build strong relationships with students gives
educators the to see issues as they arise and direct the proper resources to solve these issues.
Most importantly it offers students a sense of belonging and stability right at school which is
more than enough to encourage daily attendance.
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Chapter Three: Project Description
Introduction
High school students are missing 15 or more days of school causing their academic
achievement to decrease and increasing their chances of dropping out. Despite all of the research
pointing to the importance of students feeling personally connected, and properly represented in
their school environments, school personnel still sometimes miss the mark. This oversight can
result in a push of students out of education with punitive disciplinary practices, and
unwelcoming school climates.
The literature states that students, who have positive relationships with teachers and
students, are more likely to show up and participate in class rather than cut class (Hamlin,2020).
The literature also states that students participate best when they like their teachers and feel safe
in their classes (Coy et. al,2022). The primary goal of this project is to help the adults in the
school environment see how important it is for them to have positive relationships with students.
This project also aims to spark conversations amongst administrators about punitive attendance
policies that cause students to learn valuable learning hours. Another objective is to create a
measurable resource that will allow teachers to help students academically and personally and
refer them for counseling services as they see fit. This will also allow students to see how they
have progressed socially, emotionally as well as academically.
This chapter includes a description of the project components, including the PowerPoint
presentation, an agenda for this portion of the professional development, and materials for the
academic coaching program that I developed along with implementation instructions. Next, the
effectiveness is discussed of both professional development and how academic coaching will be
measured. The project conclusion that follows includes a discussion of how the research guided
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the project and how it was used to create this program. Finally, the plans for implementation are
discussed.
Project Components
Although for the last two years our school improvement plan has been to increase student
attendance, we have done very little as a staff to get to the bottom of why students are actually
missing school. This project can be used as the framework for teachers and counselors to work
together and improve attendance. A two-hour professional development will take place to
introduce the research data and the academic coaching program. The agenda can be found in
Appendix A. I decided to start the professional development by using a teacher survey that I
created to read the room. I want the teachers to know how teachers feel about Westfield and what
can be improved to improve their experience. The next thing on the agenda is a small group
discussion on what teachers would like to see improved for them in the building and then we will
discuss our attendance rates and ideas for rewards, events, and school competitions that they
would like to spearhead to boost attendance. I will end the small group discussion with the
following questions:
•

Do you have good relationships with your students?

•

Think of one student with who you could improve relations with and discuss strategies
among your groups.

•

What tools could you use for building relationships with students what can your admin
team do to help?
These questions won’t be answered until the end of the presentation this is to get the

teachers thinking before taking in new information. I plan to go over the PowerPoint and open
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the floor for questions and feedback. I plan to end the professional development by introducing
academic coaching issuing the materials necessary and answering any questions
Appendix B is a teacher survey that I created. I used this to ask teachers how they feel
about their job and if they feel supported in their job. This is to solely focus on the needs of the
teacher to see where their feelings are to gauge the amount of buy-in I would receive for the
presentation. Ultimately any teacher who feels dissatisfied with the climate of their job or the
support received to do their job is not operating as their best self. This could result in the teacher
not giving a student the optimum school experience. I will share the data from this survey with
the administration to help improve things so that the teachers feel fully supported and ready to
support our students.
Appendix C the PowerPoint can be found. I plan to start by introducing this year’s school
improvement goal which is attendance and how we can all help reach the goal. On slide 2 I give
the statistics for student absences. On slide 3 I introduce the three subcategories that cause
chronic absenteeism. Slides 4 to 6 provide a brief overview of what makes up each of the three
subcategories that cause chronic absenteeism. On slide 7 I stop for a cold call to make sure that
everyone is still with me and understands which of the subcategories we will be focused on for
the remainder of the presentation. On slide 8 I acknowledge how educators want to fix all things
for their students, but we must focus on improving student and teacher relationships and school
climate to boost attendance. On slide 10 I give social control/bond theory facts. On slides 11 to
15 I introduce the social control/social bond theory. On slides 16 and 17 I introduce the
information on the whole child approach. I wanted to include both theories to show that the
information I am sharing with the teachers is grounded in proven research. On slides 20 to 23 I
introduce academic coaching and outline best practices for using the academic coaching program
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successfully. On slide 25 I provide directions for when the school climate survey should be given
and at this time, teachers will be provided with QR codes to direct them to the National Center
for Educational Statistics website where they can print the surveys.
Finally, I will issue the spreadsheets and instructions for Academic Coaching which can
be found in Appendix D. The instruction sheet includes live links for how to pull missing
assignment reports the spreadsheet has a column for the students’ names which are pre-populated
by advisory class. The teacher will include how they met with the student whether it was in
person, over the phone, or via google meet. The teacher can then include a date and briefly
describe what they discussed with the students and if they referred the student for any counseling
services.
Project Evaluation
This project’s effectiveness will be evaluated in several ways. The first way I plan to
evaluate data is by issuing a pre- and post-test for teachers during the professional development.
This will help me to see how the teachers understanding of personal relationship boosting
attendance either changed or stayed the same. I plan to use these data to see where changes can
be made for future training. I plan to gather data from each academic coach’s log which will
include students’ attendance and what they discussed during their meetings throughout the year.
This is expected to help me to compare the attendance records from the school years prior to
academic coaching being started and the attendance from the first-year data.
The students’ perception of school climate should help us to see how they feel about their
school environment and how those factors could contribute to their absences. This is planned to
be evaluated with the data from National Center for Educational Statistics school climate survey
we will use five weeks into the first semester and five weeks before the end of the second
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semester. The success of this project will be measured by improving attendance and school
climate through the academic coaching program.
Project Conclusion
Dailey et al. (2021) stated that it is common for students with chronic absences to
struggle academically, and they may not be able to take advantage of all the school has to offer.
Based on this and all of the other research it is proven that by boosting the school climate and
providing a sense of belonging for students, attendance can be increased. It has been shown that
a positive school climate reduces absenteeism and promotes academic success. The purpose of
this project was to examine how attendance can be increased and it was discovered that a
positive school climate and high satisfaction with the school could influence absences and
academic performance.
Plans for Implementation
The information from this project will be shared with the administration team for review.
The professional development will be presented to all teachers and paraprofessionals during
2022/2023 all-staff training. The session will last for about two hours on August 11h 2022. I will
present the information and issue the materials for academic coaching. The suggestion for
implementation of this information is only that students learn from teachers that they like so
work hard on building those relationships. To constantly shift school climate in a way that will
be inviting to all students encouraging them to want to be present in school over any other place.
I plan to inform new staff and remind old staff members of the counselor services and small
groups that students can be recommended for.
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Appendix A
Professional Development Agenda
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Professional Development Agenda

9:00

Welcome

9:15

Teacher Survey

9:30

Small Group Discussion

•

Do you have good relationships with your students?

•

Think of one student with who you could improve relations with and discuss strategies
among your groups.

•

What tools could you use for building relationships with students what can your admin
team do to help?

10:00 Presentation
10:30 Questions
11:00 Academic Coaching introduction and Closing
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Appendix B
Teacher Survey
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Directions: This survey is being used to better understand you and your experience as a staff
member at Westfield Preparatory High School. All responses are anonymous. Please do not
enter your name anywhere on the survey.
1. What is your primary role at Westfield?
o school administrator
o Teacher
o Counselor or Social Worker
o Paraprofessional, Instructional Coach, Online Facilitator
2. How many years have you been working at this school?
o Less than 1 year
o 1- year
o 2 years
o 3-4 years
3. What grade do you teach?
o 9th grade
o 10th grade
o 11th grade
o 12th grade

Questions
I like working at
Westfield
I am supported
by
Administration
at Westfield
I have proper
supplies and
working
equipment to
get my job done
Would you
enroll your
student at
Westfield Prep?
I feel safe in my
classroom

Strongly
Disagree

Disagree

Agree

Strongly Agree
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The provided
curriculum is
culturally
responsive and
adequate for
student mastery
of the subject
with little effort
on my part
Westfield Prep is
concerned with
the academic
success of all
students
I know of all
available
resources for
failing, mentally
unstable,
poverty-stricken
students in our
building.
Teachers at
Westfield get
along with one
another
I respect my
colleagues and
their opinions
on school
matters.
Teachers respect
students
I am my best self
every day
I receive
recognition for
my hard work
and dedication
to students
My opinion
matters
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Appendix C
Boosting Attendance with Relationships PowerPoint
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Appendix D
Academic Coaching Materials
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Academic Coaching Expectations

“Coaching is unlocking people’s potential to maximize their own performance.
-John Whitmore
Weekly Expectations:
•

Update Communication Log

•

Successful Communication with your Caseload Students (Google Meet, In Person,
Phone, or Email)

•

Review Missing Assignment Report and current grades with student

•

Make sure students can log in to Infinite Campus.
o

If issues - Mrs. Williams or IT can reset student’s password

o

FIRST-TIMEME LOGINS
▪

Student’s username is their ID number

▪

Student password is HERE

Identify needs and direct them to various supports
Subject Area Tutoring - Tutoring Schedule & Staff Roster
Tutoring Schedule Example https://docs.google.com/document/d/1xOUUkh10mXrXVuw57wn6SCFxpYIyHz
bHOYnfyYY5nRQ/edit
Monthly Expectations:
•

Successful Communication with parent/guardian

•

Update on grades and missing assignments

•

Make sure parent/guardian can log in to Infinite Campus

•

Connect with Coaching Lead (Ferguson)
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Appendix E
Pre-/Post-Test
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Pre-/Post-Test
1. Chronically Absent students are
a) miss 45 or more days
b) miss 20 or more days
c) miss 62 or more days
d) miss 15 or more days
2. Which factors contribute to student absences
a) Transportation
b) Bullying
c) Not feeling safe at school
d) All of the above
3. Student-teacher relationships
a) Are not important as long as students are learning
b) Can improve school climate
c) Can boost attendance
d) Are important for student learning
e) All of the above
f) B, C, and D
4. Students learn from teachers they like
a) True
b) False
5. Students who attend school regularly have higher academic achievement than those
who do not
a) True
b) False
6. What is the whole child approach?
a) Helping to fix a student’s home life and school life
b) Caring for each student’s whole body
c) Focusing on the student’s social-emotional, and mental well-being to
promote cognitive development.
d) Focusing on the student’s mind body and spirit to ensure that they are
happy and ready to learn
7. The social bond/control theory
a) A theory that allows teachers to control all of their students and their
behaviors at all time
b) A theory that focuses on teachers bonding with students
c) A theory that proves teachers building meaningful bonds with students
discourages missing school.
d) A criminology theory that proves your surroundings have more social control
over you than anything

